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FOREWORD

Dear teacher,

Rwanda Education Board is honoured to present Creative Arts-Music Teacher`s guide, 
Primary Six which serves as a guide to competence-based teaching and learning to 
ensure consistency and coherence in the learning of the Creative Arts-Music subject. The 
Rwandan educational philosophy is to ensure that learners achieve full potential at every 
level of education which will prepare them to be well integrated in society and exploit 
employment opportunities. 

In line with efforts to improve the quality of education, the government of Rwanda 
emphasizes the importance of aligning teaching and learning materials with the syllabus 
to facilitate their learning process. Many factors influence what they learn, how well they 
learn and the competences they acquire. Those factors include the relevance of the specific 
content, the quality of teachers’ pedagogical approaches, the assessment strategies and 
the instructional materials available. We paid special attention to the activities that facilitate 
the learning process in which learners can develop ideas and make new discoveries during 
concrete activities carried out individually or with peers. With the help of the teachers, 
learners will gain appropriate skills and be able to apply what they have learnt in real life 
situations. Hence, they will be able to develop certain values and attitudes allowing them 
to make a difference not only to their own life but also to the nation.

This is in contrast to traditional learning theories which view learning mainly as a process 
of acquiring knowledge from the more knowledgeable who is mostly the teacher. In 
competence-based curriculum, learning is considered as a process of active building and 
developing of knowledge and understanding, skills and values and attitude by the learner 
where concepts are mainly introduced by an activity, situation or scenario that helps the 
learner to construct knowledge, develop skills and acquire positive attitudes and values.

In addition, such active learning engages learners in doing things and thinking about the 
things they are doing and they are encouraged to bring their own real experiences and 
knowledge into the learning processes. In view of this, your role is to: 

 • Plan your lessons and prepare appropriate teaching materials.

 • Organize group discussions for learners considering the importance of social 
constructivism suggesting that learning occurs more effectively when the 
learner works collaboratively with more knowledgeable and experienced 
people.

 • Engage learners through active learning methods such as inquiry methods, 
group discussions, research, investigative activities and group and individual 
work activities. 
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 • Provide supervised opportunities for learners to develop different 
competences by giving tasks which enhance critical thinking, problem solving, 
research, creativity and innovation, communication and cooperation. 

 • Support and facilitate the learning process by valuing learners’ contributions 
in the class activities.

 • Guide learners towards the harmonization of their findings. 

 • Encourage individual, peer and group evaluation of the work done in the 
classroom and use appropriate competence-based assessment approaches 
and methods.  

To facilitate you in your teaching activities, the content of this teacher`s guide is self-
explanatory so that you can easily use it. It is divided into 3 main parts: 

The part 1: Starts with general introduction and explains the structure of this book and 
gives you the methodological guidance;

The part 2:Provides the sample lesson plans as reference for your lesson planning process;

The part 3:Provides details on teaching guidance for each concept given in the student 
book.

Even though this teacher`s guide contains the answers for all activities given in the 
learner’s book, you are requested to work through each question and activity before 
judging learner’s findings. 

I wish to sincerely appreciate all people who contributed towards the development of this 
teacher`s guide, particularly REB staff who organized the whole process from its inception. 
Special appreciation goes to the teachers who supported the exercise throughout. Any 
comment or contribution would be welcome to the improvement of this text book for the 
next versions.  

Dr. NDAYAMBAJE Irénée 
Director General, REB
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INTRODUCTION 

Music is a universal language that embodies one of the highest forms of creativity. Hence 
music education should engage and inspire pupils to develop a love of music and their talent 
as musicians, and so increase their self-confidence, creativity and sense of achievement. As 
pupils progress, they should develop a critical engagement with music, allowing them to 
compose and perform.

The aim of music dance and drama is to:

 • Promote enjoyment.

 • Promote self-expression.

 • Promote participation in singing, dramatization and instrumental activities.

 • Develop confidence and skills in composing and communicating.

The content of this book is to help the students be:

 • Confident in working with information and ideas-their own and those of others

 •  Responsible for themselves and respectful for others

 • Reflective as learners, developing their ability to learn

 • Innovative and equipped for new and future challenges

 • Engaged intellectually and socially, ready to make a difference.

This can be achieved via the major activities highlighted in this book namely: listening, 
composing, and performing. The above mentioned activities can be done individually but 
group works are highly encouraged to enable the learners to interact and help each other. 
The role of a teacher as a guide (facilitator) is to help leaner refine his or her findings.

Methodology

In order to be successful, the teacher should adopt learner centered methods in delivering 
his/her lessons.

Allow the learner to interact more and put emphasis on performance of C scale. Sometimes 
a piano would be needed in order to succeed in getting the real sound of the notes. If you 
don’t have a piano at your school, you can browse internet and use a piano online.

Special needs education and inclusive approach

All Rwandans have right to access education regardless their different needs. Hence, it 
is crucial to consider each learner’s needs during the teaching and learning process. 
Moreover, assessment strategies and conditions should be inclusive; consider the needs 
of each learner.
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Assessment Objectives

The three assessment objectives are:

 • Listening

 • Performing

 • Composing

Listening

Be attentive to sound produced from a musical instrument or from his/her peers in order 
to imitate those sounds or comment on them.

Performing

 • sing correctly the ascending and descending C scale

 • Performance simple sol-fa using clear voices and mastering note pitches.

Composing

Composing short melodies. Learners will start by composing short lyrics and then match 
them with melodies.

Types of assessments

Formative  and  continuous assessment  (assessment for learning)

Continuous assessment involves formal and informal methods used by schools to check 
whether learning is taking place. When a teacher is planning his/her lesson, he/she should 
establish criteria for performance and behavior changes at the beginning of a unit. Then at 
the of end of every unit, the teacher should ensure that all the learners have mastered the 
stated key unit competencies basing on the criteria stated, before going to the next unit. 
The teacher will assess how well each learner masters both the subject and the generic 
competencies described in the syllabus and from this, the teacher will gain a picture of 
the all-round progress of the learner. The teacher will use one or a combination of the 
following: listening and responding composing, and performing. 

Summative assessment (assessment of learning)

When assessment is used to record a judgment of a competence or performance of 
the learner, it serves a summative purpose. Summative assessment gives a picture of a 
learner’s competence or progress at any specific time. The main purpose of summative 
assessment is to evaluate whether learning objectives have been achieved and to use the 
results for the ranking or grading of learners, for deciding on progression, for selection 
into the next level of education and for certification. This assessment should have an 
integrative aspect whereby a student must be able to show mastery of all competencies.
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It is applied usually after a period of training and verifies whether or not learners have 
mastered the content of the subject. Thus, at the end of each term and each level the 
teacher will evaluate: 

 •  The overall quality in the execution of a familiar or unfamiliar songs 

 • Accompanying a song with Rwandan traditional musical instrument(s) 

 • The sol-fa in C scale

At the end of the Upper Primary level, the examination will cover the whole content of this 
syllabus.
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PART II: SAMPLE LESSON PLANS 

Sample lesson plan

 

 

 

 

PART II: SAMPLE LESSON PLANS  

Sample lesson plan 

Term  Date  Subject  Class  Unit 
No 

Lesson  duration Class size 

I 22/01/2018 Music  P6 1 of 3 1 of 5 40 min 52 
Types of special education needs   and number 
of learners 

Visual impairment  

Topic area Performing music 
Subtopic 
area  

Composing 

Unit title  Compose a short song in English or French 
Key unit 
competence  

Able to compose a short song in English or French 

Title of the 
lesson  

Compose lyrics for a religion song   

Instructional 
objective 
 

Using a piece of paper and pen, a learner will be able to compose  
a short song in (English or French) matching with a proposed theme. 

Plan for this 
class 
location: 
(in/outside) 

Inside  

Learning 
materials 
(for all 
learners) 

Pens, Pencils, Sheets of Paper, ruler. 

References  -Ministry of Education, REB (2015), Upper Primary Level Creative Art Syllabus, 
Kigali. 
-Students’ book Primary 6 

Steps  and 
timing  

Description  of teaching and learning activity Generic 
Competences 
and 
crosscutting 

The teacher will guide the leaner to compose lyrics and match 
them with melody. The learners will rehearse to master, share 
in groups and perform in front of audience. 
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The learner with visual impairment should use a marker pen 
while writing 

issues: 
Generic 
competences 
Critical 
thinking is 
highlighted 
when choosing a 
proper 
vocabulary to 
use in lyrics. 
Communication 
Having critics on 
others’ works 
while sharing  
Co-operation 
When sharing 
views on group 
work, and the 
works of the 
peers during 
presentation 
Creativity  
The learners 
create their own 
lyrics  
Crosscutting 
issues  
Gender: making 
mixed groups of 
boys and girls 
Inclusiveness: 
-making groups 
without any 
discrimination 
including 
learners with 
disability having 
opportunity to 
share and give 
their views 
-reserving sheets 
of paper of large 
size and marker 
pen for the 
impaired learner. 

 Teacher’s activities 
 

Learner  activities  

Introduction  
5 minutes 

Ask pupils to perform a song of 
their choices in English/French  
 
 

Perform a song of their 
choices in English or 
French 
 

Development   
20 minutes  

Ask pupils to differentiate 
melody from lyrics  
 
Guide learners in their lyrics 
composition 
 
Ask each learner to share his/her 
own composition with peers  
 

The learners differentiate 
melody from lyrics  
 
Learners compose their 
lyrics 
 
 
Pupils read out the lyrics 
they have composed. Other 
pupils comment on the 
words used and their 
meanings. 

Conclusion: 
Summary/ 
assessment  
5 minutes 

Ask the learner to summarize 
what was in their discussions. 
 

The learners do summary 
from discussion 

Teacher’s self-evaluation (it is about success and challenges encountered during the lesson and 
decisions taken thereafter) 
 
 

 

 

 

 

 

  

 

PART III: UNITY DEVELOPMENT   

UNIT 1: COMPOSE A SHORT SONG IN ENGLISH OR FRENCH  
 

1.1. Key unity competency 

 Able to compose a short song in English or French 

1.2. Prerequisite  

Sing songs in any language of preference 

1.3. Cross-cutting issues  

 Environment and sustainability is addressed in song composition on environment 
protestation.  

 Gender is another cross-cutting issue which will be highlighted in the group works 
which involve both male and females equally. 

 Peace and value will also be addressed through valuing and appreciating other’s 
compositions and performances.  
 

1.4. Guidance on introductory activities  

The learners will compose their own lyrics in relations to the birthday party. At this stage let 
them compose in any language they are comfortable with (Kinyarwanda, French, or English). 
The aim of this introductory activity is to see how children can try to compose their own lyrics 
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UNIT 1: COMPOSE A SHORT SONG IN ENGLISH OR FRENCH 

1.1.Key unity competency

Able to compose a short song in English or French

1.2.Prerequisite 

Sing songs in any language of preference

1.3.Cross-cutting issues 

 • Environment and sustainability is addressed in song composition on 
environment protestation. 

 • Gender is another cross-cutting issue which will be highlighted in the group 
works which involve both male and females equally.

 • Peace and value will also be addressed through valuing and appreciating 
other’s compositions and performances. 

1.4.Guidance on introductory activities 

The learners will compose their own lyrics in relations to the birthday party. At this 
stage let them compose in any language they are comfortable with (Kinyarwanda, 
French, or English). The aim of this introductory activity is to see how children can try 
to compose their own lyrics and match them with melodies; don’t spend much time 
in correcting the words used. After matching lyrics with melodies, few volunteers will 
perform their songs. 

N.B: This introductory activity should not exceed 10 minutes.
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1.5.List of lessons 

Lesson Objectives Number of periods

Lesson 1: Birthday party Able to: 

match lyrics with 
melody

compose a song on 
different themes

perform the song 
before the audience 

1

Lesson 2: Song composition: 
Patriotism and environment 

Able to:

match lyrics with 
melody

compose a song 

perform to the 
audience

2

Lesson 3: Song composition: 
Religion, celebrations 

Able to: 

match lyrics with 
melody

compose a song 

perform to the 
audience

1

Lesson 4: Playing The Flute 
(Umwirongi)

Be able to:

Make their own 
umwirongi

Play umwirongi in 
accompaniment with 
a song

1

Assessment - 1

Total 6
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Lesson 1: Birthday party 

(a) Prerequisites 

The pupils should sing any song in any language they are comfortable with.  

(b) Teaching resources

Learners text books, internet etc

(c) Learning activities 

Learning Activity 1.1 (a)

Let learners read the lyrics provided  in the student’s book. You can also write these 
lyrics on the chalkboard.

Since some of the learners may be familiar with this song, ask them to give the melody 
of the lyrics. If they do, ask one of them to sing to the others; but if they don’t know 
the melody, help them to learn the song. 

Help the learners to rehearse the song line by line using the lyrics in the student 
books alternating English, French and Kinyarwanda versions. 

Then ask them to perform it (the song) as a whole class.
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Learning Activity 1.1 (b) 

See if the learners are singing the song respecting the lyrics.  Since this song is popular 
children can perform it in three languages (Kinyarwanda, English and French). if there 
are some learners who may not know the song let them learn it from the peers. 

 • At the end of this lesson, learners will leave with a home work of composing 
lyrics and matching them with a melody to have song of on environment or 
patriotism according to the illustration in their student’s book. 

Lesson 2: Composing song on environment and patriotism

80 minutes 
(a) Prerequisites 

Since the lyrics have been composed at home as homework, learners will go immediately 
in the groups of four each. 

(b) Teaching resources

Student’s text books, illustrations, surrounding environment etc 

(c) Learning activities 

 • Ask learners to discuss their songs  in order to choose the best ones 
regarding the meaning of the words and their effectiveness to the themes 
and melodies

 • Encourage learners to be flexible while exchanging ideas.

 • This activity should be done out of the class in the compound of the school.

 • The learners will choose the best song in their respective groups and each 
group perform before the class.



11Teachers’ Guide for Creative Art/Music - Primary Six

Lesson 3: Composing songs on religion and celebrations

(a) Prerequisites 

Sing perfectly the song in lesson 1 and 2

(b) Teaching resources

Student’s text books, illustrations, internet etc

(c) Learning activities 

Ask the learners, in their groups, to observe the illustrations in the student’s book.

Then do the activity 1.3 (question1 and question 2), the answers may vary depending on 
each group.

Application activity 1.3. 

1. See if their compositions are written in verse (lines) not in prose.

2. Each learner should compose his/her own song not exceeding five lines.   

3. See if they are performing respecting rhythm and the lyrics.

4. Let learners give reasons of their preferences.

Lesson 4: Playing umwirongi (The flute)

(a) Prerequisites 

This lesson will begin by presentation of the home work, some learners will play the 
flute before the class. 

(b) teaching resources

Student’s text book, surrounding environment, internet etc

(c) learning activities 

Ask each learner to take his/her own umwirongi.

Each learner should be given a chance to play Umwirongi 

Check if they are using their fingers appropriately to change the pitches of the notes.

NB: These home-made flutes (imyirongi) don’t have the same pitches. 
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Learning Activity 1.4. 

 • bamboo trees (imigano); Lobelia giberroa tree (intomvu)

 •  Similarities: both trees have holes inside.

 •  Cut them, let them dry and then make holes.

 • To vary sounds produced

Application activity 1.4. 

 • This activity is done individually.  Learners can do it as home work and then 
during the lesson, they play the flutes one by one.  Check if they are used to 
vary the pitch by controlling the air flow and finger holes.  

 • Here a group of learners will sing while few of them (two or three 
accompany the song with imyirongi rhythmically. 

 • Guide leaner in their discussions. 
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1.6.End unit assessment 

Possible answers to end unit assessment

(1)

a. Wedding ceremonies

b. Religious 

c. Graduation

d. Birthday

N.B: The learner may add other celebrations

(2)

When you want to compose a song you need

 • a topic or theme

 • the lyrics 

 • a melody 

Step 1: This consist of choosing a topic on which lyrics will be written

Step 2: The lyrics is written according to the instructions in form of poem

Step 3: It consists of composing a melody matching it with lyrics.

(3)

Check if learners are able to compose lyrics respecting the instructions

(4)

    Check if the learners are able match melody to the prosody of the lyrics

(5)

  Check the performance of the learners when performing the song accompanied 
with umwirongi
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(6)

     See if in the given answers there are some of the following:

 • Important opportunity to express the fillings

 • Communicating

 • Source of incomes

 • Entertainment

 • Relaxation

 • Sensitization on different policies

1.7 Additional content for the teacher

   -Communicating 

   -Source of incomes 

   -Entertainment 

   -Relaxation 

   -Sensitization on different policies 

 

Additional content for the teacher  

Song1 

 

 

 

 

 

 

Song 2 

 

   -Communicating 

   -Source of incomes 

   -Entertainment 

   -Relaxation 

   -Sensitization on different policies 

 

Additional content for the teacher  

Song1 

 

 

 

 

 

 

Song 2 
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Song 3 

 
 
I love my aunt 
I love my uncle 
I love my grandpa 
I love my grandma 
I love my neighbour 
I love I love  
 
We love our aunts 
We love our uncles 
We love our grandpas 
We love our grandmas 
We love our neighbours 
We love we love 

Song 4 

 

Song 3 

 
 
I love my aunt 
I love my uncle 
I love my grandpa 
I love my grandma 
I love my neighbour 
I love I love  
 
We love our aunts 
We love our uncles 
We love our grandpas 
We love our grandmas 
We love our neighbours 
We love we love 

Song 4 
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UNIT 2 : BASIC CONCEPTS OF MUSIC

 2.1. Key unity competency

Able to place musical notes on a staff and sing ascending and descending musical notes 
correctly 

2.2. Prerequisite 

The learners should know different shapes used in mathematics and parallel lines.

2.3.Cross-cutting issues 

Environment and sustainability is addressed in song composition on environment 
protection. 

Gender is another cross-cutting issue which will be highlighted in the group works 
which involve both males and females equally.

Peace and value will also be addressed through valuing and appreciating other’s 
compositions and performances. 

2.4.Expected answer to introductory activity

Learning Activity 1

(a)

( i) Five lines

(ii) Check if learners are able to identify clef, time signature, bar lines and notes of 
different shapes

(iii) Lines are parallel and equidistant 

(b)

Check if the learners have drawn the real parallel lines whose distances are equal 
and have the same length. 
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2.5.Lists of lessons 

Unit 2: Basic concept of music

Number of lessons                     Objectives Periods

Lesson1: Musical staff Locate music notes on the staff

sol-fa ascending and 
descending musical scales 
respecting the pitch of the 
notes

2

Lesson 2: Treble clef Draw correctly a treble clef on 
and out of the musical staff

Establish relationships between 
the treble clef and the note G.

1

Lesson 3: Musical notes Know the names of the letters 
representing musical notes 

Place the note letter names 
on the staff respecting note 
pitches. 

Establish relationships between 
note letter names and sol-fa 
notations. 

1

Lesson 4: Musical scale Sing basic sol-fa 1

Assessment

 

1

Total 6
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Lesson 1 : Musical staff

(a) Prerequisites 

Learners should have an understanding of parallel lines and shapes used in mathematics. 

(b) Teaching resources

Student’s textbooks, internet, sheets of paper containing musical staves etc

(c) Learning activities 

Guide the learners as they draw the musical staff

The lines must be well drawn using a ruler

The distances between lines should be equal and their length should also be equal

After they master drawing the musical staff they start drawing notes on it.

At this level they have to draw semibreves (whole note) on the staff; the musical clef is 
not needed.

They have to know that notes can be drawn on both lines and on the spaces.They have 
to determine which note is high and which not is low.

Learning Activity 2.1.

(a) See if the notes are properly drawn (the oval shape). The note on   the line should 
be in the middle of the very line.

(b)  The notes in spaces should be right in the spaces, between two lines.

(c) And (d) Here learners are free to put notes on any space and lines of the staff drawn. 
Move around the class to check if the discussions in pairs are being done correctly to 
note positions (on the lines and in the spaces). Intervene when necessary.
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Application Activity 2.1.
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Lesson 2 : Treble clef

(a) Prerequisites 

Learners should know the musical staff.

(b) teaching resources

Student’s textbooks, internet, sheets of paper containing treble staves etc

(c) Learning activities

Learners draw a music staff and then a treble clef on the staff respecting the five steps 
provided in the student’s book.

After drawing the treble clef, they discuss the importance of it.

Learning Activity 2.2 

Check if the pupils have drawn the treble clef respecting the shape indicated at this 
level the learners are not required to draw the treble clef perfectly.

Application activity 2.2. 

(i)  Check if the treble clefs are well drawn

(ii)  See if the treble clefs are appropriately drawn on the staff

Lesson 3 : Musical notes

(a) Prerequisites 

Learners should know shapes used in mathematics and the treble staff

(b) Teaching resources

Student’s music books, sheet of paper containing notes shapes, internet etc
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(c) Learning activities 

After introducing the G clef, start guiding them to determine the note letter names 
(C, D etc). Always, at this stage, they have to use a semibreve (whole note). Ask the 
learners to draw a treble staff and place notes on it. After mastering the note names 
and their position, introduce sol-fa syllables (DO, RE, MI…..)

Explain to them that sol-fa syllables are there to facilitate sight singing. 

Application activity 2.3.

1.

 2. two answers, sometimes, are possible like E, D, C and F.

 
Another alternative for activity 2
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Activities on sol-fa syllables in the student’s book

Lesson 4: Musical scales

(a) Prerequisites 

Learners should know treble staff 

(b)Teaching resources

Student’s text book, internet, music books,

(c)Learning activities 

If there is a learner who knows to sing the C scale, let him/her teach it to his/her peers.
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Explain to them that at the 7th degree they can use ti or si. But for consistency, you ask 
them to choose one they should be using in sol-fa exercise.

The singing ascending and descending C scale should be done individually, in pairs, in 
groups and as whole class. But make sure each and every learner has mustered it (the 
C scale).

To help them enjoy singing the C scale, vary the ways they are performing it. They can 
sing it while clapping, indicating the hand signs etc.

You can also teach the song ‘The Lord’ below   to help them master C scale. 

 
Learning Activity 2.4. 

Learners should indicate that between some white keys there are black keys. But 
the 3rd and the 4th as well as the 7th and 8th keys there are not separated by black 
keys. Help the learners to discover tones and semi tones (between 3rd and 4th keys 
and between 7th and 8th keys).
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Application activity 2.4

1.

2. check if learners hand signs correspond to the notes
3.  check if learners hand signs correspond to the notes
4.  Check if learners have mastered the ascending C scale and the using of hand 
signs to signify the notes.
5.  Check if learners have mastered the descending C scale and the using of hand
6. signs to signify the notes.
7.  Check if learners have mastered the ascending descending C scale, and the 
using of hand signs to signify the notes.
8.  Check respect of note pitches and hand signs.
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1.6.End unit assessment 

 

1. Check the answer in the student’s book

 

2.

3. As you can see some notes like C can take two positions.

As you can see some notes like C can take two positions. 

4. Check if the learners are located high and low notes appropriately

5. Check if the learners are placing notes in their proper positions 

 1.7. Additional content for the teacher 

The Origin of Music Notation

Guy (Guido) d’Arezzo, an Italian Benedictine monk, was considered to be the founder 
of what is now standard music stave using the syllables ut, re, mi, fa, sol, and la as 
names for the six tones, C to A.  He taught the use of solmization syllables based on a 
hymn to Saint John the Baptist. The first stanza of the song is:

Resonare fibris,
Mira gestorum
Famuli tuorum,
Solve polluti
Labii reatum,

Later Ut was replaced by the more singable Do and another syllable, 
Si or Ti, was added, giving the scale seven syllables called Do-Re-Mi-Fa-Sol-La-Si/Ti to 
form the present system of singing names for the tones of the scale. 
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UNIT 3 : PERFORM MUSICAL NOTES IN C SCALE

3.1. Key unity competency

To be able to place musical notes on the staff and sol-fa using musical notes in C scale

3.2. Prerequisite knowledge and skills

Have a good understanding of sol-fa notations 

3.3. Cross-cutting issues to be addressed

Gender issue will be highlighted in the group works which involve both male and 
females equally.

Peace and value will also be addressed through valuing and appreciating other’s 
compositions and performances. 

3.4. Guidance on introductory activity

The first note is a minim or half-note written as a hollow with a stem on the right side

The second is a crotchet or quarter notes written with a stem on the right side

   i.

Another alternative

  i.
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Another alternative

3.5. List of lessons

Lesson Objectives Number of 
periods

Lesson 1: Musical notes (minim 
and crotchets)  

1

Lesson 2: Bar-lines, measure and 
beats

1

Lesson 3: Time signature (2/4) 1

Lesson 4: Sol-fa practice 2

Assessment - 1

Total 6
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Lesson 1 : Musical notes (minim and crotchets)  

(a) prerequisites/Revision/Introduction:

Understanding of shapes and lines in mathematics 

Division, addition in mathematics 

(b) Teaching resources:

Student’s music books, sheet of paper containing notes shapes, rulers, internet etc

(c) Learning activities:

Start by asking the learners to draw minims (half notes) and crotchets (quarter notes). 
Then guide them to discover that a minim is worth two crotchets.

Learning Activity 3.1.

(a)

(b)

(c)
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(d)

Application activity 3.1

1 

2

Another alternative 

3

Another alternative 
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Lesson 2 : Bar-lines, measures and beats 

(a) prerequisites/Revision/Introduction:

Singing any song respecting its rhythm 

(a) Teaching resources:

Student’s music books, sheet of paper, rulers, internet etc

(c) Learning activities:

Ask learners to draw a musical staff 

Then ask them to draw vertical lines on the staff

Guide them to discover that these vertical lines help to form measures

Learning Activity 3.2.

  a.

   b.

 
Learning Activity 3.2 (b) 

1. Check if learners are counting and clapping at the same pace

2. Check if learners are counting and tapping their feet at the same time
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Application activity 3.2.

(i) Two movements

(i)  Four movements

(iii)

iv) 

Check if the learners are making clap respecting the note values/duration 

(v)
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(vi)

1 =2

2=4

3=8

4

2 beats  

4 beats

6 beats

8 beats 

5. 

(i) Check if learners are counting their hand appropriately 

(ii) Check if learners are tapping their feet appropriately  
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Lesson 3 : Time signature (2/4)

(a) Prerequisites/Revision/Introduction:

Good understanding of fraction in Mathematics

Mastery of bar lines measures and beats

(b) Teaching resources:

Student’s music books, sheets of paper, rulers, internet etc

(c) Learning activities:

Start by helping learners to discover the numerator and denominator of 2/4 in music

 Learning Activity 3.3. (a)

(i) Number 2 stands for two crotchets = two beats

(ii) Number 4 stands for a crotchet = one beat

Learning Activity 3.3. (b)

1

There are different alternatives in writing these notes 

1 Below is another alternative

2. Here learners may write notes on any lines or any spaces. Check if the numbers of 
crotchets are two per measure.

3. Check if they have put at the end of the staff a double bar line
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Application activity 3.3. (a)

 check the hands movement and the matching of the claps with crotchet and minim 
beats

Application activity 3.3. (b)

 •  Check if the claps and singing (TA…) are matching

 •  Check if tapping the foot matches with singing (TA...)

 •  See if the learners sing the ascending C scale respecting crotchets beats. 
That is one beat = one second

 •  See if the learners sing the descending C scale respecting crotchets beats. 

 •  See if the learners sing the ascending and descending C scale respecting 
crotchet beats and see whether the beats are well drawn.
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Lesson 4 : Sol-fa practice

(a) prerequisites/Revision/Introduction:

Mastery of bar lines, measure, beats and two four  (2/4)  time signature

(b) Teaching resources:

Student’s music books, sheet of paper, rulers, music scores, tuning fork,  internet etc

(c) Learning activities:

This is a pure practical exercises

Ask the learners to sol-fa in groups

Perform in groups then individually 

Application activity 3.4. 

1. See if learners sol-fa respecting pitches and note durations. 

2. See if learners sol-fa respecting pitches and note durations and see whether the 
movements of hands match with the beats. 

Additional content for the teacher 

Beating time

When you beat time, your hand and arm move as indicated in the diagram below. 
Remember that one crotchet equals one beat. In two four time we have two crotchet 
beats, in three four time we have 3 crotchet beats; in four-four time we have 4 crotchet 
beats. The first beat (downbeat) is always strong

Two four time



39Teachers’ Guide for Creative Art/Music - Primary Six

Three four time

Four four time

Remember that one quarter note (crotchet) lasts for one beat, one half note (minim) 
last for two beats, one whole note (semibreve) lasts for 4 beats. (See the image below).

Downbeat, strong beat and weak beat

The downbeat is the first beat of each measure

In two four time, the down beat is a strong beat (more emphasized). The second beat 
(the last beat of the measure) is a weak beat (less emphasized). This recurring of strong 
and weak beats is called meter.
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Strong –weak

Beating time

When you beat time, your hand and arm move as indicated in the diagram below. 
Remember that one crotchet equals one beat. In two four time we have two crotchet 
beats
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3.6. End unit assessment

1.    (a). In a whole note, we have 2 half notes

       (b). In a whole note, we have 4 quarter notes or crotchets

       (c). In a whole note, we have 8 eighth notes or semi quavers

2. 

3.7. Additional practical exercise 

Sol-fa 

Add the time signature and solfa 
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Sol-fa while beating the time



43Teachers’ Guide for Creative Art/Music - Primary Six

GLOSSARY

Bamboo tree: this is a tree with holes inside from which umwirongi is made.

Bar lines: Vertical lines that divide a music staff into measures.

Beat: Marks the passing of musical time.

Clap:  when you clap your hands continuously to show the beats of music.

Clef: A symbol at the beginning of a staff that indicates the pitches of the staff.

Crotchet (quarter note): a note that equals one beat

Finger hole: a hole in a wind instrument which are covered or left open to change pitch 
when playing.

Flute player, flautist or flutist: player of the flute

G clef: see treble clef

Keyboard: an electronic musical instrument similar to a piano

Lobela tree: it is a kind of a tree from which umwirongi is made.

Lyrics: the words of a song

Measure (bars): Small divisions in a music staff. Measures are indicated by bar lines and 
contain the number of beats. 

Melody: A tune. The musical element that deals with the horizontal presentation of 
pitch.

Minim (half note): a note that is equals two crotchets

Note: a black or white oval-shaped symbol (with or without a stem/flag) that represents 
a specific rhythmic duration and/or pitch.

Pitch: the highness or lowness of a sound.

Scale: A series of musical tones/pitches arranged in an ascending/descending order

Semi breve  (whole note): a white note with an oval shape

Staff: the horizontal 5 lines and 4 spaces on which notes are written.
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Stem: The vertical line attached to a note. A single note in the upper part of the staff 
will have a stem going downward, and a single note in the bottom part of the staff will 
have a stem going upward.

Time signature: A symbol made of two numbers, one above the other, found at the 
beginning of a piece of music that shows the beats for the music. 

Treble clef (G clef) = The treble clef or treble clef curls around G above middle C.

Treble staff: a music staff with a treble clef

Umwirongi/flute = a traditional woodwind musical instrument with finger holes.
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This book for Creative Art/Music is specifically written for Teachers of Primary Six. It 
is built upon the clearly stated goals of the Competence-Based Curriculum designed 
by Rwanda Education Board under the Jurisdiction of the Ministry of Education in the 
Republic of Rwanda. 

The book is written with a practical systematized orientation, designed to guide the 
teachers for providing practical skills and knowledge to all the learners of Primary Six 
and to make the teaching learning process very simple and relevant in the context of 
the Rwandan education system.

It covers six different units which are supported by the learner’s book and have 
introductory activities guidance, list of reasons for each unit, answers for all the 
activities, end unit assessments answers, unit summary, additional information, and 
additional activities that are intended to guide the teachers throughout the whole 
process of teaching practical skills.


